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Abstract: In this study, data were gathered to assess the writing weaknesses of the students and process-genre
based expository writing lessons were designed. It is concluded that the lessons provided opportunities for the
students to acquire an understanding of the purpose and structure of the expository writing genre through cause
and effect, classification, and process and of the processes of rewriting, drafting, revising, and editing, and enable
them to use that knowledge to compose a text, both as a group and individually. The lessons were constructed
using the ADDIE model of instructional materials development. These can also be adopted for use by teachers
handling English either as the main instructional material or as supplementary material on teaching writing.
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1. INTRODUCTION

There are three major approaches in teaching writing which a writing teacher may draw from, namely, the genre,
product, and process approach. Recently, the idea of combining genre and process approach has gained popularity. Kim
(2005) suggests using the balanced instructional and curricular approach of the process and genre-based approach to
teaching writing. It is believed that complementary use of both approaches helps student writers develop their skills in
using language by experiencing a whole writing process as well as gain knowledge of the contexts in which writing
happens and the purpose of their writing. The study of Badger and White (2000) validates the theory that combining the
two approaches in writing is effective in enhancing the writing skills of students.
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In the Philippine setting, writing classrooms still generally follow the product approach given the number of students in a
classroom, the limited space, and the non-changing tradition of classroom teaching (Parina, 2011). This study was aimed
to design and develop process-genre based lessons in expository writing to address writing weaknesses of students. The
conceptual paradigm below illustrates the interplay of concepts and research design in this research.

2. METHODOLOGY
Research Instruments:

The research instruments used in the study are 1) the rubric for evaluating the process genre lessons used by the
validators, 2)the assessment tool for the process genre lessons given to the students and 3) the rubric used in the pre-test
and post-test.

Type of Research:
This study is a descriptive qualitative research.
Respondents:

The respondents are the freshmen students of Bicol University College of Education Integrated Laboratory School- High
School Department, Legazpi City, Philippines.

The Operationalization of Process-Genre Approach in the Classroom:

The stages of preparation, joint construction, independent construction, and publishing are the Process aspect of the
lesson while text organization and language of text type is the Genre aspect in the lessons.

» In the preparation stage, the schemata of the students were activated. A sample text about the given topic was
presented. The students were grouped and were tasked to read the sample text and analyze its features using a set of key
questions. These questions will lead them to the awareness of the text structure and will serve as their guide in writing.

» In the joint construction stage, the teacher introduced the graphic organizer that will help the students organize their
ideas. There is a student to student and student to teacher interaction in this stage. The works were submitted for editing
and evaluation of the teacher.

» In the independent construction stage, the students were given a topic to write about independently. Then self-
checklists were given to each of them as a guide to writing.

» In the evaluation stage, the students rate their work using a rubric. After revising, the output will then be subjected to
peer evaluation and teacher evaluation.

» The posting of the best outputs in the bulletin and in the class facebook page comprise the publishing
Salient Features of the Process-Genre Based lessons in Teaching Expository Writing:

» provides opportunities for the students to acquire an understanding of the purpose and structure of the expository
writing genre and of the processes of rewriting, drafting, revising, and editing, and to have them use that knowledge to
compose a text, both as a group and individually.

» Reinforces collaboration in the process of writing
P Utilizes graphic organizers in the mapping of group members’ ideas

P Utilizes self-assessment, peer assessment, and teacher assessment
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3. FINDINGS
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The pre test shows that the student does not have a good introduction and the organization of the ideas is weak. In the post
test, there is an improvement in the introduction. The student also failed to use transitional devices for cause and effect
essay in the pre test while in the post test, he/she used transitional devices that signal cause and effect. This improved the
organization and fluency of the text. As a whole, there is a noted improvement in the organization of the text of the same
student in the post test.

It is assumed, based from the findings that the model text presented in the lesson has provided the student a pattern of
organizing his/her ideas better.

4., CONCLUSIONS
Based from the findings in the study, the following conclusion can be drawn;

1) The students are weak in writing expository text by cause and effect, classification, and process. They are also weak in
the skills of organization, word choice, and sentence fluency.

2)The process genre lessons provided opportunities for the students to acquire an understanding of the purpose and
structure of the expository writing genre through cause and effect, classification, and process and of the processes of
rewriting, drafting, revising, and editing, and to have them use that knowledge to compose a text, both as a group and
individually.

3) The lessons improved the students’ performances in writing expository texts and specifically their performance in the
skills of organization, sentence fluency, and voice.

REFERENCES
Books:

[1] Adler, R. B. and Rodman, G. (1991). Understanding human communication. Chicago; Holt, Rinehart, and
Winston.

[2]  Bakhtin, M. (1986). Speech genres and other late essays. Austin, TX: University of Texas Press.

Page | 189
Research Publish Journals




ISSN 2348-3156 (Print)
International Journal of Social Science and Humanities Research 1SSN 2348-3164 (online)
Vol. 3, Issue 3, pp: (187-191), Month: July - September 2015, Available at: www.researchpublish.com

[3] Borg, W., & Gall, M. (1989). Educational research: An introduction. White Plain, N.Y.,
[4] C.Candlin & N. Mercer(Eds.), English language teaching in its social context: A reader . London:Routledge.
[5] Calkins, L. M. (1994). The art of teaching writing. Portsmouth, NH: Heinemann.

[6] Carroll, L. Rehearsing new roles: How college students develop as writers. Carbondale: Southern Illinois UP,
2002.

[7] Cox, C. (1996). Teaching language arts: A student and response centered classroom. Boston: Allyn & Bacon.
[8]  Fletcher, R. (1992). What a writer needs. Portsmouth, NH: Heinemann.

[91 Freeman, M. (1999). Listen to this: developing an ear for expository. Maupin House Publishing, Inc.: Gainesville,
Florida

[10] Graves, D. H. (1994). A fresh look at writing. Portsmouth, NH: Heinemann.
[11] Nunan, D. (1999). Second language teaching and learning. Boston: Heinle & Heinle Publishers.

[12] Richards, J., & Renandya, W. (2002). Methodology in language teaching: Ananthology of current practice.
Cambridge: Cambridge University Press.

[13] Tribble, C. (1996). Writing. Oxford: Oxford University Press.

[14] White, R., & Arndt, V. (1991). Process writing. Harlow: Longman.

Journals:

[15] Badger, R., & White, G. (2000). A process genre approach to teaching writing. ELT Journal , v54(2)

[16] Brodney, B.,Reeves, C., & Kazelskis, R. (1999) Selected prewriting treatments: effects on expository compositions
written by fifth grade students. Journal of Experimental Education; v68 nl

[17] Chiang, K. (2004). An investigation into students’ preferences for and responses to teacher feedback and its
implications for writing teachers. Hong Kong Teachers’ Centre Journal, 3,.

[18] Connor, U. (2002). New directions in contrastive rhetoric. TESOL Quarterly 36: 493-510.

[19] Dickson,S. and others. (1995) Instruction in expository text: a focus on compare/contrast structure. LD-Forum; v20
n2 p8-15

[20] Duffelmeyer,F.(1994) Effective anticipation guide statements for learning from expository prose. Journal-of-
Reading; v37 n6 p452-57

[21] Hallenbeck, M. (1999) Taking Charge: Adolescents with Learning Disabilities Assume Responsibility for Their
Own Writing. paper presented at the Annual Convention of the Council for Exceptional Children (Charlotte, NC)

[22] Kim, Y., & Kim, J. (2005). Teaching Korean University writing class: Balancing the process and the genre
approach. Asian EFL Journal, 7(2), 69-90.

[23] Lin, N. (2003). English in Singapore: An insider’s perspective of syllabus renewal through a genre-based approach.
RELC Journal, 34(2), 223-245.

[24] Magno C. & Amarles, A. (2011) Teachers’ feedback practices in second language academic writing classrooms.
The international journal of educational and psychological assessment; v6(2)

[25] McCallum, R. & Moore, S.(1999) Not all imagery is created equal: the role of imagery in the comprehension of
main ideas in exposition. Reading-Psychology; v20 nl

[26] McMackin,M.( 1998) Using narrative picture books to build awareness of expository text structure. Reading-
Horizons; v39 n1

[27] Mcintosh M. (1991) No time for writing in your class? Mathematics-Teacher; v84 n6 Miller, Carolyn. R.(1984)
Genre As Social Action.Quarterly Journal of Speech 70: 151-

Page | 190
Research Publish Journals




ISSN 2348-3156 (Print)
International Journal of Social Science and Humanities Research 1SSN 2348-3164 (online)
Vol. 3, Issue 3, pp: (187-191), Month: July - September 2015, Available at: www.researchpublish.com

[28] Parina J. (2011). First year college students’ perception of the process approach in honing critical writing
skills. TESOL Journal v4(1)

[29] Scharer,P.L.; Lehman,B.A.; & Peters,.D. Pondering the significance of big and little or saving the whales:
discussions of narrative and expository text in fourth and fifth grade classrooms. Reading Research and Instruction;
v40

[30] Teo A. (2005) SWELL.: A writing method to help English language learners.

[31] Vogt, M. & Connet, D. (1992) Linking narrative and expository text for social studies learning. Social-Studies-
Review; v32 nl

[32] Widodo, H. (2006) Designing a genre-based lesson plan for an academic writing course.English Teaching: Practice
and Critique on CALL for second language classrooms . v5(3)

Dissertations/Theses:

[33] Brogada, Gloria J.(1996) The informal written themes of freshmen students in Gallanosa National High School,
Errors and Corrections. Bicol University, Legazpi City

[34] Florece, Evelyn E. (1995)The English composition errors in some non-language subjects of third and fourth year
students of Ateneo de Naga School Year 1993-1994. Ateneo de Naga University, Naga City

[35] Gordon, C. (1992) The role of prior knowledge in narrative and expository text.

[36] Molina, Evelyn B. (2009) English Composition: Portfolio Assessment on writing errors and awareness of students.
Bicol University, Legazpi City

[37] Moral, Irene R., (2005)Common errors in English composition of college freshmen students of Bicol. Bicol
University, Legazpi City.

[38] Zarzana,S.(1995) Improving expository writing through objective setting and performance appraisal: writing by
objectives. M.S. Practicum, Nova Southeastern University

Web Sites:

[39] Kim,Y. & Kim, J. (2005, June) Teaching Korean university writing class:balancing the process and genre
approach. Viewed December 23,2010, http://www.asian-efl-journal.com/June_05_yk&jk.php

[40] Chow, T. (2007, July) The effects of the process-genre instruction on the expository essays of ESL students in a
Malaysian secondary school. viewed Dec. 23, 2010, http://eprints.usm.my/9356/1/the_effects_of the process
genre_ approach_to_writing.pdf

[41] Instructional design using the ADDIE model. viewed January 28, 2011. http://raleighway.com/addie/ORACLE
Think Quest Education foundation. viewed April 26, 2010.

[42] The Writing Site.(2008).Retrieved February 6, 2011.http://www.tutorvista.com/english/define-academic-writing

[43] Angelfire. Prewriting: Hatching New ldeas. Raider Publishing Int. (2001, February 17) viewed January 5, 2011.
http://www.angelfire.com/wi/writingprocess/prewriting.html

[44] Bionote Agnes M. Reonal is a MAED-ELT graduate of PNU and is a faculty of Bicol University College of
Education.

Page | 191
Research Publish Journals




